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Introduction
The National Instructional Materials Access Center (NIMAC), created by IDEA 2004, is the national source file repository for K-12 instructional materials. The NIMAC receives NIMAS files from educational publishers and makes these files available to states for use in the production of formats such as braille, large print, and digital text, for use by eligible students with visual impairments or print disabilities. The NIMAC and NIMAS help ensure that students with disabilities receive the accessible educational materials (AEM) they need to succeed in school. The NIMAC’s external evaluator, Evergreen Evaluation & Consulting, Inc. (EEC) designed and implemented a multi-state needs assessment to understand the successes, challenges, lessons learned, and considerations for potential NIMAC technical assistance (TA) to support states’ systems for utilizing NIMAS and producing/distributing AEM.
This report summarizes the results of multiple evaluation activities carried out through the needs assessment process. These activities included a mixed methods approach to gather data from TA providers as well as professionals in the field. The combination of interviews with experts in the area of AEM, an online survey of state staff, and semi-structured interviews with state and local staff provided qualitative and quantitative data that was used to develop a description of the issues and context for AEM provision to support students' learning. The report is organized by each of the data collections and includes considerations for NIMAC project staff and their partners.
[bookmark: _Toc416434814]Methodology
The multi-state needs assessment process began with a series of interviews with staff from the National Center on Accessible Educational Materials (AEM Center). These interviews provided EEC evaluators with context that informed the development of an online survey and the protocol for follow-up interviews with key informants at the state and local level. Based upon the information provided through these interviews, a national survey was developed and disseminated to State Directors of Special Education, NIMAC State Coordinators, Instructional Resource Centers for the Blind and Visually Impaired (IRCBVI), and Ex Officio Trustees (EOTs) of the American Printing House for the Blind (APH). Through the analysis of the survey results, a set of states were selected for follow-up interviews. More detail regarding methodology is included in the description of each of the data collection activities. 
Partner TA Center Interviews
Five (5) semi-structured interviews were conducted with AEM Center staff in August 2020. The interviews were conducted by two (2) EEC consultants using a common protocol that was structured to ask questions appropriate to the staff members’ primary role and the TA recipients with whom they interact. The comprehensive report of the AEM Center staff interviews was provided to NIMAC staff in October 2020. The following describes key takeaways from the interviews that were used to shape the subsequent data collection for the needs assessment.
The interviews provided context regarding: 1) trends in TA and strategies to address needs related to timely AEM provision; 2) challenges faced in providing AEM; and 3) potential future needs related to access to and provision of AEM. The following highlights the key topics for each of these contextual factors. 

	TA strategies
	Challenges
	Future Needs

	· Relationship and trust building
· Involving those who create and procure AEM in development of resources
· Addressing common questions across multiple states through a single resource (universal TA)
	· Misunderstanding of what NIMAC produces/provides
· Turnover in state and district staff
· Lack of clear guidance and potential breakdowns in communication in state systems
	· Foundational training resources in addition to more in-depth ones
· Support to address increased use of digital instructional materials rather than print and how this impacts structure of AEM (e.g., not a book with sections, rather a series of links)



Survey Results
The survey was administered via email from EEC to the 57 NIMAC State Coordinators and to 14 APH EOTs. Of the 71, 43 responded for a response rate of 61%. The survey was also shared via a web link with the State Directors of Special Education by the National Association of State Directors of Special Education (NASDE), the Instructional Resource Centers for the Blind and Visually Impaired (IRCBVI), and all Ex Officio Trustees of the American Printing House for the Blind. 
Because the link was sent by a third party to the IRCBVI and NASDSE members, we cannot confirm the total number of people who received the survey. We do know that 50 individuals used the web link to respond. Through both the email invitation and the weblink sent by a third party, a total of 50 responses were collected. When added to the 43 responses from NIMAC State Coordinators and APH EOTs, there were a total of 93 responses. However, of the 93 responses only 81 complete responses were received and included in this analysis. 
Roles and Length of Service. The 81 survey respondents represented 47 states and territories. Respondents were asked to select their primary job role, since many staff routinely serve in more than one capacity. Of the 81 respondents, 24 (30%) identified as APH Ex Officio Trustees and 18 (22%) NIMAC State Coordinators.  The detail of all the primary roles in which respondents serve is provided in Chart 1.

To provide context for their responses, respondents were asked to indicate how many years they have served in their primary role. As shown in Chart 2, 41 (50%) of the respondents have served in their primary role for more than 4 years and 12 (15%)  have served for 3-4 years in their primary roles. Of all respondents, 9 (11%)  stated they had been in their primary role less than one year.

Areas of Need and Training Delivery Preference. Respondents were asked to provide feedback about areas in which their state could use additional technical assistance/support in regard to incorporating/including NIMAS in procurement procedures/contracts (see Chart 3). Respondents indicated there was need at both the state and local levels for this support. There were slightly higher needs expresssed by respondents in regard to digital materials with 43 (53%) stating there was moderate or high need for training and support at the state level, and 52 (62%) indicating the same need at the local level. There is also a need for training about incoporating/include NIMAS in procurement at the state and local levels. Of all respondents, 35 (43%) stated there was a moderate or high need for training at the state level, and a simliar level of need was reported for the local level, with 40 (49%) responding that there was a moderate or high need for this type of training. Guidance to district level procurement office personnel was indicated as a moderate or high need by 43 respondents (53%).

There were also needs expressed related to additional training and support in incorporating/including accessibility requirements in the procurement of digital materials at both the state and local levels (See Chart 4). Forty-eight (59%) respondents indicated training in this area was a moderate or high training need at the state level, while 46 (57%) responded it was a moderate or high traning need for at the local level. 

In addition to the areas of need for training/technical assistance, respondents were also asked about their preferred delivery methods for training related to incorporating NIMAS in procurement procedures and contracts. Across all levels and topics, the professionals surveyed most frequently indicated a module format would be their preferred method of delivery. Tutorials and web based formats were also mentioned frequently as ways to receive information. In-person trainings were least frequently mentioned as a preferred method of delivery.
Finally, respondents were asked about technical assistance/support needs in regards to timely delivery of accessible instructional materials (as defined by their state) to K-12 students who require them (See Chart 5). Several areas were frequently cited as moderate or high needs for additional training or support. The most frequently cited need was providing training and/or resources to teachers and district administrators on how to obtain accessible formats for eligible students with 53 (65%) of respondents indicated it was a high or moderate need. Additionally, 50 (62%) individuals responded that training new LEA staff on NIMAS and providing accessible materials was a need. For both, training new state staff on NIMAS and providing accessible materials and locating needed accessible format providers (when material is not available) was a need indicated by 44 (54%) of respondents. While 41(52%) stated determining/identifying NIMAS eligible students at the LEA level was a training need. Finally, 37 (46%) of respondents to the survey rated foundational information about NIMAS was a moderate or high need. 

Respondents indicated similar preferences for training related to the timely delivery of accessible instructional materials as they did for topics related to incorporating NIMAS in procurement procedures and contracts. Modules and tutorials were most frequently mentioned as were web-based formats. Again, in-person trainings was the least mentioned response. These answers are consistent with those provided when asked about preferred delivery for other trainings.

Respondents were asked in an open-ended format if there were other topics in which their state needed training or resources regarding accessible materials (Full text of responses can be found in Appendix B). More training on foundational knowledge for all staff at all staff levels was metnioned frequently: SEA staff=7, LEA staff=5, and at the IEP Team or staff level (including parents, special education teachers and general education teachers)=9. Many respondents indicated there was no other assistance needed.
The analysis of responses related to training/technical assistance needs provides a general understanding of level of need across states which may be useful to NIMAC staff in planning universal level technical assistance. Additional analysis of survey results for each state's responses may yield an understanding of which states may have higher needs across all topic areas, and potential targetted technical assistance activities. Because the descriptions of delivery format for training included on the survey instrument were general, this may be an area for follow-up to determine specifically how NIMAC can best deliver trainings and information.
Analysis of State Download Trends
The next step in the Needs Assessment process was to analyze the trends of states in terms of downloads from Bookshare—an OSEP-funded project that provides NIMAS-sourced digital formats free of charge to qualifying students—and downloads of NIMAS files by Authorized Users (AUs) and Accessible Media Producers (AMPs). This analysis, along with the national online survey results, were used to invite a set of states to participate in follow-up interviews regarding their technical assistance needs. The goal of these analyses was to select a diverse group of states, in terms of perceived training needs, usage of Bookshare and NIMAS files and size (population) of the states. EEC evaluators also used willingness to participate in follow-up interviews as a factor in selection.

The first set of data reviewed was the annual number of Bookshare Downloads by state/territory from 2018 to 2020. Because of the unknown, but undeniable, effects of COVID-19 on learning in all schools in 2020, the evaluators chose to use the cumulative number of downloads over the three-year period rather than an average. The data were sorted and ranked from most cumulative downloads (New York=5,825 downloads) to the fewest cumulative downloads (U.S. Virgin Islands=25 downloads). Next, the 10 states with the highest number of cumulative downloads and the 10 states with the lowest number of cumulative downloads were identified. (See Table 2). 

Table 2. Number of Cumulative Bookshare Downloads (2018-2020)
	Highest Number of Downloads
	Lowest Number of Downloads

	New York (5,825)
	U.S. Virgin Islands (25)

	Pennsylvania (5,174)
	Hawaii (171)

	Michigan (3,515)
	Vermont (199)

	Iowa (3,139)
	Rhode Island (211)

	Oklahoma (2,840)
	Idaho (215)

	Washington (2,835)
	South Dakota (218)

	Ohio (2,575)
	Northern Mariana Islands (235)

	Minnesota (2,428)
	Wyoming (244)

	Massachusetts (2,427)
	Maine (245)

	Florida (2,325)
	Delaware (284)



The next set of data reviewed were the number of the AU and AMP NIMAC Downloads during the same 2018-2020 time period. Again, cumulative totals were used for analysis to mitigate for effects of COVID-19. The data were sorted and ranked from most cumulative downloads (Texas) to fewest cumulative downloads (Hawaii). Next, the 10 states with the highest number of cumulative downloads and the 10 states with the lowest number of cumulative downloads were identified. (See Table 3).

Table 3. Number of Cumulative NIMAC Downloads by AUs and AMPs (2018-2020)
	Highest Number of Downloads
	Lowest Number of Downloads

	Texas (2,361)
	American Samoa (0)

	Wisconsin (1,569)
	Puerto Rico (0)

	Colorado (751)
	Vermont (1)

	Indiana (745)
	Montana (7) 

	New York (731)
	Hawaii (8)

	Ohio (396)
	Northern Mariana Islands (14)

	Minnesota (357)
	Missouri (24)

	Virginia (333)
	Kentucky (25)

	Georgia (312)
	Nebraska (28)

	Iowa (295)
	Rhode Island (27)



Evaluators created three levels of use for both Bookshare and NIMAS files: low, moderate, and high. Low was defined as those states who were in the bottom 10 for frequency of use of Bookshare or NIMAC resources. High was defined as states in the top 10 for frequency of use, and moderate users were all states that did not fall into either the low or high categories.
Since the number of students served would directly impact the number of downloads a state might have for a given year, EEC evaluators also reviewed population rank as a factor for the selection of states for the follow-up interviews. This was used informally to assure that states with larger populations and a low number of downloads, as well as states with smaller populations and a low number of downloads were considered in selection for follow up interviews. 
Evaluators examined the most frequent users of Bookshare and NIMAS files by AUs and AMPs and those states who used those resources least and cross tabulated these with the training needs expressed by those state respondents on the national survey. A list of states was generated and then cross referenced with respondents who indicated on the survey they would be willing to participate in follow-up interviews. In addition, NIMAC provided EEC with a list of states active in the Go Open network. This initiative #GoOpen includes state and district staff and stakeholders who connect regarding Open Educational Resources (OER) implementation. [https://goopen.us] The final list (see Table 4) was shared with NIMAC staff for their approval. 



Table 4. States Selected for Follow-Up Interviews
	State
	Usage Category*
	Role-Agreed to Follow-Up 
	#GoOpen State

	Wisconsin - WI
	High Downloads
	State Coord
	X

	North Carolina - NC
	Middle Downloads
	 State Coord
	X

	American Samoa - AS
	Low Downloads
	Special Ed Director
	

	
	
	
	

	Georgia - GA
	High Download
	IRC
	X

	Maryland - MD
	Middle Downloads
	IRC
	X

	Missouri - MO
	Low Downloads
	
	

	
	
	
	

	Alaska - AK
	High Download
	
	

	Illinois - IL
	Middle Download
	State Coord
	X

	Kentucky - KY
	Low Downloads
	Special Ed Director
	



Follow-up Interview Results
As described previously, the process used to identify states for follow up interviews included review of specific item responses on the online survey, file download trends, and willingness to participate. The review and selection process led to nine states being invited and five states accepting the offer to participate in interviews:  Wisconsin, North Carolina, Kentucky, Georgia, and Missouri. The protocol for the semi-structured interviews included questions regarding key sources for procuring AEM, state structures for providing professional development and support, and challenges faced regarding timely access to AEM. Each interview was conducted virtually and lasted approximately one hour. For the purposes of this report, the states’ responses from the interviews are not individually identified, and results are described in the aggregate.
Accessing AEM. Three of the five states indicated they use Bookshare to access materials, and two indicated they worked with Learning Ally (https://learningally.org). One state who uses Learning Ally described how they have worked with the organization to receive materials customized to their state needs. Another state staff described that they are providing training across the state on how to use Bookshare to increase local awareness of what is available to them. One state noted that there is uneven awareness of Bookshare - and other providers - and this presents a challenge to supporting access to AEM across their state.
A few states described state-supported mechanisms for accessing AEM. One has developed a state center on AEM funded through a regional education agency structure. This center is early in its development, but the vision is to have them serve as technical assistance for teachers, administrators, and parents regarding AEM. Another state described that they used to have a more formal system for linking educators to AEM resources, but it wasn't as successful as they hoped. Their practice currently is more informal and includes multiple smaller databases housed in different agencies.
In terms of procurement, only one of the five states has a set of state-adopted textbooks, and another described a layered system in which procurement could be done at the state and local level. Most state staff interviewed indicated that local districts are responsible for procuring their own materials and the state offers guidance related to purchasing accessible materials including suggested contract language. One state administrator noted that this guidance and what it means to an individual student is complex and not always understood clearly by all staff at the local level. As s/he explained:
We have shared sample language with hopes people will incorporate it. I am not sure that we ever hooked it adequately to the bigger picture... Need to reframe teachers' minds: “why wouldn’t I want to use this to help a student succeed?”
Many professionals interviewed described recent shifts in their state systems and how these effect local adoption and procurement of AEM. For example, a reorganization moved the responsibilities related to training and support for accessing AEM from one office to another, requiring training for those staff members to be equipped to provide that support to local staff. The state who is in early implementation of a state AEM TA center is hoping that this will raise awareness at the local level for educational staff and family members and provide consistency in messaging and communication. Others reported efforts to ensure information about AEM is available across professional roles.
Currently we have a lot of silos: teachers of students with visual impairments go to their contact, and teachers supporting students with Learning Disabilities are not always aware of who to go to for assistance/resources. We are working on using some common language to address this.
State staff were asked about whether they had a state-sponsored and/or external repository for Open Educational Resources (OERs). Of the five states interviewed, three noted that they had some kind of repository. Many noted that they continue to work on refinement to their OERs. One staff person explained that their repository is not yet statewide, but managed by an LEA. Others described that they are now working to ensure the resources housed in the repositories are accessible and are creating a vetting process.
Providing Professional Development/Training. The state interviews included opportunities for staff to describe their training and professional development (PD) efforts regarding AEM. Many are working to make the PD related to AEM integrated with other efforts and to coordinate across the state so that more educators and professional staff have training on AEM. One state described that they are working with a few districts to pilot an approach that includes a review of their procurement language, use of AEM and assistive technology with the goal of creating a "one-stop shop" for districts to address their varying needs for resources and supports. All the state staff reported that they do provide regular PD on AEM and not "only when needed" by local educational professionals.
Interviewees reported more specific resources when asked about resources and supports to IEP teams in their state. Two noted that they have developed "quick guides" for use in IEP meetings, others had conducted webinars. In most cases, the resources address Assistive Technology and how it might be handled in the IEP process, but some states have more specific resources regarding individual student needs and potential supports for those. One state is creating a decision-making tree to guide teams through what students might need, when they need it, and what features the team might look for in selecting the supports. Another state reported that their resources address a few disability areas more robustly that others, but they are working to build upon these to address more students' needs.

Challenges to accessing AEM. State staff noted issues throughout their interviews and were given an opportunity to reflect on overall challenges to providing AEM in a timely manner. Two states reported that there remains lack of clarity for their educators on where to access information and supports. One specifically noted that understanding what the resources are and are not, is particularly challenging. For example, it can be difficult to discern the difference between what Bookshare provides and what NIMAC provides. As one professional stated:  
[Local staff] still don't quite get the idea that the state has a file format - a piece of code. and there is no benefit to bring this (NIMAS) up to the field. Some Special Education Directors think that this is something you can pick up and use - a la a floppy disk.
One interviewee specifically cited their teacher turnover rate and that this impacts capacity building related to AEM because the state is continually training new professionals.
A common theme in the state professionals' responses was the need to support educators and staff in planning for students' needs in a timely way. One noted that often there is little done to plan in the Spring what a student might need in the Fall. As one state administrator explained: It is not easy...because people don't pay attention until they have an issue in the district.
The COVID-19 pandemic posed particular challenges to states in providing AEM to students. Interviewees were asked to reflect on ways in which the pandemic and shifts in learning environments provided opportunities to approach student learning in a different way. Many pointed to the focus in digital materials and need for educators to learn and/or practice skills they may not have in the pre-pandemic classroom setting. Some described that use of technology to support students was "enhanced" due to the need to keep students engaged during remote learning. While this raised awareness of digital materials, there is still work to be done to ensure that digital materials are accessible to students who have reading barriers. As one state professional noted:
Having materials available doesn't mean they are accessible and having accessible materials available doesn't mean they are relevant/useful. 
A few states reported that the pandemic influenced the way they provided PD to local staff. Educators and staff were not only conducting remote learning for their students but accessing PD remotely as well. This meant that training had to be adapted while ensuring it was still high quality. One state described how they made adjustments in their training to make it more hands-on by creating "learning labs" where educators received content and then worked through what they learned with other educators and state staff who had more experience with the strategies (e.g., vision professionals helping think through access to digital content). This is a format they plan to continue in the future. Another state professional who described the positive effects remote schooling had on PD, pointed to the need for trainers to rapidly shift to using technology effectively to support educators and how this influenced their mind set regarding learning:
[The pandemic] gifted us with getting better at how to use technology; also changed PD for the better as well - using technology. We were already doing a lot of this stuff, but we enhanced our skills. Locals found that they were better able to teach the special education students in the virtual environment. Changed education forever and especially in how they are accessing the materials.
Areas of Need for NIMAC Support. To build upon the needs identified through the national survey, state staff were asked about areas in which they might need more support from NIMAC. Two reiterated the need to help educators and professional staff in their state understand the NIMAC work scope and purpose; to make the distinction that it is "not a library."  One state professional suggested the development of a "concept map" to illustrate the ways in which materials could become accessible - including starting accessible - and how educators were or may be involved along these pathways. S/he pointed out that this was not solely a NIMAC issue and may be the work of multiple TA Centers. A few had specific areas of need regarding NIMAC resources; one noting the Watchlist layout and another that s/he would like the list of AMPs to include the state(s) in which they provide services. 
Summary & Considerations
Through interviews with AEM Center staff, the national needs assessment survey, and follow-up interviews with selected state staff, external evaluators identified areas of need for TA and resources, as well as suggested methods and strategies for delivery of these. As partners in providing TA to states, AEM Center staff provided the "big picture" and noted some their more successful TA strategies based on their view of state needs related to AEM. Staff noted the need for continuous training/re-training in light of state and local staff turnover and the Needs Assessment Survey Results support this. Namely, 65% of respondents indicating that training to teachers and district administrators on how to obtain accessible materials was a moderate or high need, and 62% responding that training new LEA staff on NIMAS and provision of accessible materials was a moderate or high need. These needs were also noted by some state professionals, especially as they relate to increasing awareness of AEM to a wider audience of educational professionals in their states.
Through the national Needs Assessment Survey results, states indicated their preferred methods for TA and support were modules, tutorials, and/or other web-based formats. Building upon these results, the AEM Center staff's input regarding successful TA strategies included considerations for involving state staff in development of resources, and/or working in partnership with them to customize resources to their state context. State professionals interviewed described the variance in awareness and understanding of obtaining AEM and the resources available to them. The delivery methods for TA and resources may need to be differentiated based upon job role and length of time in position. For example, some resources may be for those who need a foundational understanding of AEM, while others may need specifics on how to access NIMAS files. While not all of the reported need areas fall within the work scope of NIMAC, the center may play a role in addressing the identified needs by continuing to partner with other TA Centers (e.g., AEM Center, Bookshare).
The results of the survey and follow-up interviews provide a picture of the moderate- to high-need areas across the states. Additional analyses of the results by individual state may help determine which states have multiple areas of moderate to high needs, and those that have low needs overall. While each state context is unique, further examination of practices in the low-needs states may yield better understanding of successful strategies and/or critical elements in an efficient structure for effectively supporting understanding of and access to AEM in a timely manner.
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*Results of the training needs have been redacted from this table for confidentiality. 
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	Role 

	1. What is your role? (Please select your primary role.) State Director of Special Education 
NIMAC State Coordinator
State Educational Agency administrative staff (other than the State Director of Special Education) State Instructional Resource Center Director/Staff
APH Ex Officio Trustee
Other (please specify) 

2. If you serve in more than one role, please list your other role(s) here. 

3. How long have you served in your primary role? Less than one year 
1-2 years
2-3 Years
3-4 Years
More than 4 years 

4. Please indicate the State/U.S. Territory in which you work. This information is for internal use only and will not be attributed to any of your survey responses in reporting. All responses will be kept confidential. 



	TA Needs: Procurement 

	At the NIMAC, we have identified procurement as an area in which we would like to have a role in providing additional support to states going forward. The following questions ask about the overall need in your state for technical assistance or support related to various topics. Please review the Rating Key below before answering Question 5. 
	Rating Key 

	High = High need
Moderate = Moderate need
Minimal = Minimal need
No need = No support needed
Not familiar = I am not familiar with this area 


5. With regard to the procurement of accessible instructional materials for K-12 students who require them, my state could use additional technical assistance/support with... 
Incorporating/Including NIMAS in procurement procedures/contracts at the state level, for print instructional materials 
Incorporating/Including NIMAS in procurement procedures/contracts at the local level, for print instructional materials 
Incorporating/Including NIMAS in procurement procedures/contracts at the state level, for digital instructional materials 
Incorporating/Including NIMAS in procurement procedures/contracts at the local level, for digital instructional materials 
Incorporating/Including accessibility requirements (e.g., 508, WCAG) in procurement of digital instructional materials at the state level 
Incorporating/Including accessibility requirements (e.g., 508, WCAG) in procurement of digital instructional materials at the local level 
Providing guidance to district level procurement office personnel 

	6. Please specify other areas where your state could use additional technical assistance/support related to procurement: 



	TA Delivery Methods: Procurement 

	The following questions ask about your preferences for how technical assistance or support related to various topics is delivered. Please review the Delivery Method Key below to read full descriptions of TA delivery methods before selecting your preferences for each topic for Question 7. 
	Delivery Method Key 

	In-person = In-person training/inservice (when circumstances allow) Tutorial = Online tutorial/video
Modules = Online modules (asynchronous)
Manual = Downloadable training manual 
PPT = PowerPoints
Web = Website resources N/A = Not needed 




	7. If the NIMAC were to provide support in one of the areas you identified in the previous question, how would you prefer to receive that training/resource? (Check all that apply.) 
Incorporating/Including NIMAS in procurement procedures/contracts at the state level, for print instructional materials 
Incorporating/Including NIMAS in procurement procedures/contracts at the local level, for print instructional materials 
Incorporating/Including NIMAS in procurement procedures/contracts at the state level, for digital instructional materials 
Incorporating/Including NIMAS in procurement procedures/contracts at the local level, for digital instructional materials 
Incorporating/Including accessibility requirements (e.g., 508, WCAG) in procurement of digital instructional materials at the state level 
Incorporating/Including accessibility requirements (e.g., 508, WCAG) in procurement of digital instructional materials at the local level 
Providing guidance to district level procurement office personnel 
8. Are there other ways you would like to receive training and resources from the NIMAC regarding procurement? 



	TA Needs: Timely Delivery of AEM 

	The following questions ask about the overall need in your state for technical assistance or support related to various topics. Please review the Rating Key below before answering Question 9. 
	Rating Key 

	High = High need
Moderate = Moderate need
Minimal = Minimal need
No need = No support needed
Not familiar = I am not familiar with this area 


9. With regard to timely delivery of accessible instructional materials, as defined by your state, to K- 12 students who require them, my state could use additional technical assistance/support with... 
Foundational information about NIMAS 
Determining/identifying NIMAS-eligible students at the LEA level 
Training new state staff on NIMAS and provision of accessible instructional materials 
Training new LEA staff on NIMAS and provision of accessible instructional materials 
Providing training and/or resources to teachers and district administrators on how to obtain accessible formats for eligible students 
Locating needed accessible format providers (when the material is not available) 
10. Please specify other areas where your state could use additional technical assistance/support related to timely delivery of AEM : 


	TA Delivery Methods: Timely Delivery of AEM 

	The following questions ask about your preferences for how technical assistance or support related to various topics is delivered. Please review the Delivery Method Key below to read full descriptions of TA delivery methods before selecting your preferences for each topic for Question 11. 
	Delivery Method Key 

	In-person = In-person training/inservice (when circumstances allow) Tutorial = Online tutorial/video
Modules = Online modules (asynchronous)
Manual = Downloadable training manual 
PPT = PowerPoints
Web = Website resources N/A = Not needed 


11. If the NIMAC were to provide support in one of the areas you identified in the previous question, how would you prefer to receive that training/resource? (Check all that apply.) 
Foundational information about NIMAS 
Determining/identifying NIMAS-eligible students at the LEA level 
Training new state staff on NIMAS and provision of accessible instructional materials 
Training new LEA staff on NIMAS and provision of accessible instructional materials 
Providing training and/or resources to teachers and district administrators on how to obtain accessible formats for eligible students 
Locating needed accessible format providers (when the material is not available) 



	12. Are there other ways you would like to receive training and resources from the NIMAC regarding timely delivery of AEM? 


	Additional Comments 

	13. Are there other topics or areas in which your state needs training or resources regarding accessible materials? If so, please indicate below. 
SEA Staff/Level
LEA Staff/Level
IEP Team or Staff level (including parents, special education teachers, general education teachers) 

14. If you would be willing to be contacted for a brief follow-up interview regarding this survey, please provide your information below. (Note: Only a limited number of respondents may be contacted for follow-up.) 
Name
Email Address 



	15. Did you consult with anyone else in completing this survey? 


	16. Please include the individual’s name and title/role: 
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Please specify other areas where your state could use additional technical assistance/support related to procurement.

Don’t Know/Not familiar (6)
· I am not sure I understand what is meant by district level vs. local level. I sort of feel local means district.
· Our VI Consultant who works with this has also received this survey and has participated.
· I am not the state EOT.
· None at this time
· Not applicable
· unsure.

Other (6)
· I marked "no need" on all of these because we do have NIMAS language in contracts with vendors that they must provide the file to you in 30 days.  I just wish there was a way that our state procurement would "exempt" accessible textbooks and files from the need for RFPs (response for proposals) or two quotes, especially related to braille textbooks that have already been transcribed.  For example, if only one vendor has transcribed a book, common sense tells us it will be the least expensive.  However, I have to get a second vendor to give me a quote even though the book may cost 30K compared to 5K from the vendor who has it already.
· Procurement is no longer a significant issue as the majority of publishers are compliant with NIMAS regulations.  The exception is digital content and the NIMAC, in perhaps collaboration with the AEM Center, could work more closely with digital content publishers to ensure accessibility.
· We are a textbook adoption state and all textbooks are ordered and distributed through our Statewide Instructional Materials Center
· For braille book procurement.  Current NIMAS file format is reported to make braille transcription difficult.
· In [our state] and in the [urban] area [in our state] it will always start with funding
· How to help with addressing old policy and documents in our state. 

Training Topics/Resources (4)
· Example documents for accessibility requirements of curriculum and instruction publishers
· A tool that teachers can use to rate the accessibility of print and digital instructional materials. 
· Incorporating accessibility standards in state virtual school LMS.
· Training on when accessible materials should be purchased.

LEA Training (3)
· I feel that district procurement staff need to have training on the NIMAC/NIMAS because they are ultimately the ones dealing with contracts/publishing companies to procure educational materials. 
· Might be helpful to have technical assistance around what supports or TA is provided or should be provided to local districts since I am unfamiliar with what our SEA does now in that area.
· The main area of confusion around the state, and I admit, for me sometimes, is the relationship between our NIMAC process/scope and that of Bookshare, AEM/CAST, Learning Ally, etc.  I think that a lot of districts are not sure where to go or where is the best route to take. They tend to contact me/one of our AUs if they have been referred by a publisher specifically.

No Assistance Needed (1)
· We are not having any issues at this time. 

Are there other ways you would like to receive training and resources from the NIMAC regarding procurement?

Materials (4)
· Samples of information one of our documents still list cassette tapes as an alternative for audio materials.
· I think that it is important to offer it via a variety of modalities, so that it accessible to all in some form.
· Tutorials work best as they can be view and reviewed as needed.
· example documents used for training

In-Person (2)
· I personally like in-person training best.  However, short zoom trainings are also effective.  Long modules or long webinars are not the effective or preferred.
· In-person support is probably more effective; however, modules allow for flexibility and can be shared with others who are unable to attend. 

Virtual (2)
· A state-wide training via Zoom (or similar platform) so personnel can ask questions would be great.
· Zoom might be an option as well, especially at the state and district levels

No Assistance Needed (2)
· not at this time. 
· None at this time.

Miscellaneous (1)
· There are state regulations that determine procurement, however there is local control that increases the complexity of providing trainings from a broad level.  

Don’t Know/Not familiar (1)
· Since I only deal with braille and large print I am not sure of digital needs at any level.

Please specify other areas where your state could use additional technical assistance/support related to timely delivery of AEM.

Miscellaneous (6)
· Efficient conversion of NIMAS files to acceptable Braille products would be helpful.  Currently, the conversion, while vastly improved, still requires significant time and the BRFs available through Bookshare (derived from NIMAS files via the NIMAC) require a high degree of additional formatting.
· Every piece of technology has a different reader so if you had training on readers that would be helpful. 
· the need for an instructional materials center 
· Support from the NIMAC on how to distribute [state] specific NIMAS acquisition and eligibility.  
· It is more of the concept of considering the needs of the users on all purchases of materials.
· Our Instructional Materials Center helps to find accessible format providers.

Foundational Knowledge (3)
· This may be my lack of knowledge, but I would like to be able to get files from NIMAS that are braille device friendly and not just a file that is user friendly for transcribers.
· Since we don't have producers in the area, would like some information on how long it takes materials to be produced in various accessible mediums.
· Locating materials specific to dual enrollment or AP courses for high school students.  

Specific Audiences (2)
· The staff who need the training the most are the curriculum and purchasing personnel in districts. I am not sure any training exists for them on a national level, other than a sample contract language on the NIMAS and AEM websites.
· We have some information on our site, but I think districts would always benefit from more resources on a variety of related topics.

Don’t Know/Not familiar (1)
· unsure.

No Assistance Needed (1)
· none






Are there other ways you would like to receive training and resources from the NIMAC regarding timely delivery of AEM?

General (3)
· I'm not sure when our state will allow in-person training again. Tutorials and modules can also be viewed when the need arises or for a refresher. Once we are trained at the state level, we can train district level personnel.
· Our State AIM Coordinator does a great job, but it's always nice to have the most up-to-date information available to share out as appropriate.
· Tutorials work best to address questions when they arise, but also to provide resources

No Assistance Needed (3)
· No additional comments
· None
· No.

Materials (2)
· I would like some success stories or case studies on how the timely provision of AEM was done. Examples of district failures to provide AEM which resulted in due process complaints and loss of funds. 
· Materials/Resources

Virtual (2)
· Zoom sessions might be useful too.
· ZOOM workshops are always good.

Are there other topics or areas in which your state needs training or resources regarding accessible materials? If so, please indicate below.

State Staff/Level
Foundational Knowledge (7)
· I don't know if my state knows what accessible materials are, other than braille that is.
· all available sources of AEM and the relationship and unique processes associated
· Training for staff at Intervention/Curriculum level for overview of AIM/NIMAC
· Web accessible materials conversion training (Word/PDF)
· Processes and procedures for using the NIMAC.  
· differences on accessible and useable 
· General knowledge

Miscellaneous (4)
· 508 compliance is challenging, especially when we have too few staff at the SEA. 
· How incorporation of the Marrakesh Treaty impacts or changes NIMAC 
· Strategies to encourage publishers to add their books to NIMAS
· Efficient conversion to Braille files

None/N/A (3)
· No additional comments
· N/A (2)

Local Staff/Level
Foundational Knowledge (5)
· Getting resources in a timely manner. Waiting 6-12 weeks isn't timely. 
· Web accessible materials conversion training (Word/PDF)
· where or how to most accurately be reflected in the IEP
· Procurement, budgeting, inventory of supplies
· What AEM is and how to define it

None/N/A (5)
· No additional comments
· NA (4)

Miscellaneous (2)
· Converting online curriculum into EPUB
· Making higher level math accessible. 

Unsure/Not familiar (1)
· Again, I am not sure what happens at an LEA level.


IEP Team or Staff level (including parents, special education teachers, general education teachers)
Foundational Knowledge (9)
· Eligibility for services, where to purchase, how to adapt classroom materials, and why it is accessible materials are needed 
· Development of goals and objectives. Training for general education teachers on IEP process
· Training for parents, SPED teachers, regular ed teachers for overview of AIM/NIMAC
· properties of accessible materials and eligibility of the students for NIMAS-derived files
· properties of accessible materials and eligibility of students for NIMAS files
· Teacher's could use training in how to use NIMAC
· general information and how to request 
· Lots of training needed at this level.
· 504s and access

None/N/A (4)
· No additional comments
· N/A (3)

Miscellaneous (3)
· Instruction for students of transition age on how to advocate for their needs regarding print after high school
· Making data driven decisions about when a student specifically needs AEMs
· Making higher level math accessible. 

Parents (2)
· A parent-friendly brochure regarding NIMAS and accessible instructional materials would be helpful.
· Outreach services for parents and family-engagement centers. 
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